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Abstract

The primary challenge in integrating ecotheology into a love-based curriculum in madrasah lies in
identifying the alignment of principles and objectives between these two aspects, and subsequently
formulating effective implementation strategies for learning. This study aims to analyze the
integration of ecotheological principles into a love-based curriculum in madrasah, and to explore
effective strategies for implementing environmentally friendly education within madrasah learning.
Employing a qualitative method with a literature review design, the research reveals a clear
alignment of principles between the love-based curriculum and Islamic ecotheology. These shared
principles include tauhid, khalifah, amanah, mizan, and rahmatan lil alamin. The identified
implementation strategies for environmentally friendly education through a love-based curriculum
encompass various aspects such as teaching modules, participatory learning approaches and
models, and learning evaluation. Environmentally friendly practices can be integrated through both
intracurricular and extracurricular activities. This study affirms that, through the integration of
Islamic ecotheology into a love-based curriculum, madrasah has the potential to cultivate a Muslim
generation highly aware of the importance of environmental preservation.

Keywords: Islamic Ecotheology; Love-based Curriculum; Madrasah Learning; Enviromental
Conversation.

Abstrak
Tantangan utama dalam mengintegrasikan ekoteologi ke dalam kurikulum berbasis cinta di
madrasah adalah mengidentifikasi keselarasan prinsip dan tujuan kedua aspek tersebut, serta
merumuskan strategi implementasi yang efektif dalam pembelajaran. Penelitian ini bertujuan
untuk menganalisis integrasi prinsip ekoteologi ke dalam kurikulum berbasis cinta di madrasabh,
serta bagaimana strategi dalam mengimplementasikan pendidikan ramah lingkungan dalam
pembelajaran di madrasah. Penelitian ini menggunakan metode kualitatif dengan desain studi
pustaka. Berdasarkan hasil analisis terhadap kurikulum berbasis cinta dan ekoteologi Islam,
terdapat keselarasan prinsip di antara keduanya, yaitu prinsip tauhid, khalifah, amanah, mizan,
dan rahmatan lil alamin. Adapun strategi implementasi pendidikan ramah lingkungan melalui
kurikulum berbasis cinta, meliputi aspek-aspek seperti modul ajar, pendekatan dan model
pembelajaran yang partisipatif, dan evaluasi pembelajaran. Praktik ramah lingkungan dapat
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berbentuk intrakurikuler atau extrakurikuler. Penelitian ini mengafirmasi, melalui integrasi
ekoteologi Islam dalam kurikulum berbasis cinta, madrasah berpotensi melahirkan generasi
muslim yang sadar akan pentingnya pelestarian lingkungan.

Kata kunci : Ekoteologi Islam; Kurikulum berbasis cinta; Pembelajaran Madrasah; Pelestarian
Lingkungan.

I. Introduction
The current environmental crisis is a pressing global issue, characterized by air,

water, and soil pollution stemming from industrial activities, widespread deforestation,
and waste accumulation leading to flooding (Mangunjaya et al.,, 2015). In this context,
[slamic teachings offer solutions by emphasizing humanity's responsibility as khalifah
(stewards) on Earth to protect the environment, which is a trust from Allah SWT.
Environmental conservation is a spiritual and moral obligation for Muslims, making the
value-based approach of Islamic eco-theology highly relevant, particularly in Indonesia,
where the majority of the population is Muslim. Islamic eco-theology integrates religious
principles with ecological awareness as a foundation for sustainable environmental
conservation and management (Tamrin, 2019).

The principles of Islamic eco-theology have been extensively discussed in various
research. Fachruddin Mangunjaya (2007) highlights concepts such as Iqta (state-owned
land converted to farmland), Thya al-Mawat (reclamation of abandoned land into
productive land), Harim (protected areas), and Waqaf (land dedicated for public benefit).
Similarly, Dzajuli (2015) adds other Islamic practices that support conservation,
including shirb (irrigation water usage), nafagah (maintenance), shayd and dhabaih
(ethical hunting and slaughtering), as well as social finance mechanisms like zakat,
sadaqa, and kharaj, which contribute to environmental and societal well-being.
Furthermore,, Anna M Gade (2019) posits that the principles of Islamic eco-theology
encompass tauhid (the oneness of god), khalifah (humanity's role as stewards of nature),
amanah (moral responsibility), mizan (environmental balance), and fitrah (humanity's
innate inclination to do good towards nature), which strongly encourage humans to
actively protect and preserve the environment as a crucial basis for sustainable
conservation and natural resource management.

Integrating the principles of eco-theology into educational curricula, particularly
religious education, is a strategic approach to fostering ecological awareness in
individuals. As Kemmis (2023) stated, the goal of education is "helping people to live well
in a world worth living in." Therefore, it is reasonable for Sally & Olof (2025) to argue
that ecology, theology, and education can work together to cultivate individuals capable
of effectively managing the Earth. The integration of eco-theological principles into
educational curricula has been implemented in various schools internationally. Research
by Ignasi Ribé (2025) explains how Buddhist schools in Thailand teach their students to
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cherish nature through Jataka tales, which are essentially stories recounting the pastlives
of the Buddha. A study by Hasan Meydan et al. (2025) examined the evolution of
environmental education curricula in Turkey from 1982 to 2018. Their research indicates
that Turkey's strategy for sustainable environmental education through its national
curriculum is considered effective in cultivating environmental awareness among
students. Furthermore, research by Helena Stockinger and Bernd Ziegler (2025) reveals
that Germany employs a normative-transformative approach that critically integrates
theological values with ecological consciousness, encouraging students to internalize and
actively apply the principles of sustainability responsibly.

In Indonesia, Franciscan schools in Jakarta have begun teaching environmental
education to their students, believing that protecting nature is a form of service to God.
Religious tenets serve as the rationale for teaching students the importance of
environmental preservation (Cholil & Parker, 2021). Islamic educational institutions
under the auspices of large social organizations such as Nahdlatul Ulama (NU) and
Muhammadiyah have developed specific guidelines for creating environmentally friendly
educational institutions. For example, NU promotes the concept of "green pesantren,”
while Muhammadiyah develops the concept of the "Islamic Green School” (Milla et al.,
2025; Yusuf, 2019). Similarly, the An Nuqayah Islamic boarding school implements
environmental conservation within and around its premises based on eco-theological
principles such as khalifah, mizan, and islahul fasad, integrating these principles into the
boarding school's educational curriculum (Basri, 2022). Therefore, faith-based education
has the potential to disseminate a narrative of sustainable environmental stewardship to
the broader community.

Madrasah, which Suwendi (2025) defines as Islamic-based schools, possess
significant potential to promote environmental conservation through education
(Junaidah et al., 2025). Religious values are taught intensively in classrooms and are an
integral part of the curriculum. Furthermore, the introduction of the Love-Based
Curriculum, published by the Indonesian Ministry of Religious Affairs (Kemenag RI), aims
to cultivate students who are intellectually, emotionally, and socially intelligent
(Kementrian Agama Republik Indonesia, 2025), thereby enhancing the madrasahs'
potential to produce generations committed to creating sustainable environmental
conservation.

Studies on the love-based curriculum, particularly those integrating it with
environmentally friendly education in madrasah, remain very limited. This scarcity is
primarily due to the curriculum's recent introduction at the beginning of 2025. Existing
research predominantly focuses on the implementation of the love-based curriculum
within specific subject teachings, such as Arabic and English (Kuswanto, 2025; Laili,
2024), as well as mathematics and biology (Ahmawati et al., 2025; Anggi Suko Wati et al,,
2025). Furthermore, Alham et al. (2025) investigated the application of love-based
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curriculum values in the work environment of school administrative staff, which led to
improved performance, while Harahap et al. (2025) examined the character development
of santri through the curriculum's implementation in pesantren.

The research that most closely addresses the integration of the love-based curriculum
with environmental education is Arham's (2025) study. However, that particular
research primarily focused on the implementation model of ecotheology, moderation,
and nationalism within its specific research context. Arham's study did not explicitly
elaborate on the alignment of ecotheological principles with the objectives of the love-
based curriculum. Therefore, this present study aims to fill this identified gap by
analyzing the alignment of principles and formulating implementation strategies, which
constitutes the main novelty of this research.

This research aims to examine the alignment between Islamic eco-theological
principles and the objectives of the Love-Based Curriculum, as well as its implementation
in madrasah education. Given the limited number of studies addressing the similarities
and application of Islamic eco-theological principles within this curriculum context, this
research is expected to contribute theoretically to the field of Islamic eco-theology,
particularly within madrasah education, while also providing practical benefits as a
reference for madrasahs seeking to develop environmentally friendly education. The
research framework connects eco-theological values with the curriculum's objectives,
focusing on alignment and practical implementation strategies to ensure that the
integration of these principles operates optimally and has a positive impact on learning.

II. Research Method
This research employs a qualitative methodology. Qualitative research is an

investigative approach aimed at elucidating the meanings of various phenomena within
the object of study being examined. This study is generally classified as interpretive
research because it focuses on specific components to explain meanings within the
societal environment under investigation (Rosyada, 2020).

A library research design was utilized in this study, involving the exploration of
various literature related to the topic under investigation (Jaya et al., 2023). The object of
this research is the alignment of Islamic eco-theological principles with the principles of
the Love-Based Curriculum. The data is divided into primary and secondary data. Primary
data constitutes the main data analyzed in the research, namely the Love-Based
Curriculum guide published by the Indonesian Ministry of Religious Affairs (Kemenag RI),
as well as articles or books related to eco-theology. Secondary data includes articles
discussing Islamic eco-theology, the implementation of eco-theological principles in
madrasah environments, and other supporting theories.
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Through documentation techniques, the researcher systematically collected various
data and information relevant to the concepts and principles of Islamic eco-theology, as
well as environmental-friendly practices that have been implemented in madrasah
environments. This data collection process included scholarly articles, books, news
reports, and other scientific literature related to eco-theological principles integrated
into environmental management practices in madrasahs. All data was accessed through
the internet, primarily the Google Scholar database, using key search terms such as
"Islamic eco-theology, ""Muslim or Islamic environmentalism,"
"Islamic ecotheology," and "environmentally friendly madrasah."

Love-Based Curriculum,

In the process of collecting data and information, the articles used as reference
sources were those published between 2015 and 2025 and possessed verifiable
credibility. The research findings were then grouped based on central themes, such as
eco-theology, the Love-Based Curriculum, and environmentally friendly education in
madrasahs. The results of the analysis were then verified by comparing additional
literature to ensure the accuracy and consistency of the data obtained. This approach
provides a strong foundation for identifying the role of madrasahs in implementing
I[slamic eco-theological values in learning within the madrasah environment through the
Love-Based Curriculum, while also serving as an important reference for subsequent
research.

The analysis technique used in this research is thematic-comparative analysis with an
interpretive approach. Thematic analysis was conducted to identify and categorize the
main themes emerging from the textual data, particularly in finding similarities between
the objectives and principles of the Love-Based Curriculum and the principles of Islamic
eco-theology. Furthermore, comparative analysis was used to systematically compare
these two concepts to assess the level of integration of eco-theological values within the
curriculum. An interpretive approach was applied in analyzing environmentally friendly
practices in madrasahs by interpreting the motivations behind the implementation of
these practices, whether based on theological reasons or other factors. The study also
examined strategies for implementing environmentally friendly education in madrasahs
by integrating Islamic eco-theological principles into the Love-Based Curriculum. This
research focuses on the alignment of Islamic eco-theological principles with the
principles of the Love-Based Curriculum. It explains how these principles can be
implemented in madrasah education, as outlined in the Love-Based Curriculum guide,
while also examining the potential of madrasahs to cultivate a generation that cares about
environmental preservation. This research is limited to library research without
involving field data collection.

III. Result and Discussion
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A. Similiarities Between Eco-theological Principles and The Love-Based
Curriculum
Based on an exploration of various literature discussing Islamic eco-theology, the

following concepts align with the objectives of the Love-Based Curriculum.

First, the concept of Tauhid (the oneness of God) holds a central position in the
framework of Islamic eco-theology, serving as the primary philosophical foundation that
shapes the worldview regarding the universe. This principle affirms that the universe,
along with all its contents, belongs absolutely to Allah SWT (QS. Al-Baqarah: 284), and
humans, as part of His creation, do not have the right to exploit nature excessively.
Instead, humans are entrusted as khalifah (stewards) on Earth, with the noble task of
maintaining ecological balance and environmental sustainability (QS. Al-An’am: 165).
Thus, the principle of Tawhid encourages Muslims to view the environment as a sacred
trust from God, requiring continuous protection and preservation (Haddad, 2006).

The implications of Tauhid principle extend to the unity of all creation, emphasizing
that all elements of the universe are interconnected and are integral parts of the divine
order. The Quran explicitly highlights the interconnectedness and interdependence of all
living beings and urges humans to maintain balance and harmony in nature (QS. Ar-
Rahman: 7-9). In this context, environmental damage is viewed as a form of disobedience
to Allah and a denial of the khalifah trust. Therefore, awareness of the Tawhid principle
becomes the primary motivation for Muslims to adopt environmentally friendly
behaviors and contribute to environmental preservation (Abadi et al., 2022).

In line with eco-theological principles, the Love-Based Curriculum integrates the
concept of hubbullah (love for Allah) as a central theme in learning. Instilling love for
Allah SWT becomes the source of growing love for all His creatures, including the
universe. By linking love for Allah with care for the environment, this curriculum seeks
to shape the character of students who not only have ecological awareness but are also
spiritually motivated to contribute to preserving nature. Through this approach, it is
hoped that students can internalize eco-theological values and apply them in their daily
lives, thereby creating a generation that is morally upright and cares for the environment.

Second, the concept of Khalifah Fi al Ard (stewardship on Earth). Humans are
endowed by Allah SWT with perfection in the form of intellect, heart, and feelings, as well
as biological physical completeness, intended to carry out their functions and tasks as
khalifah on Earth. Among the functions and tasks of humans as khalifah on Earth are the
tasks of building, managing, and maintaining the environment (Djazuli, 2015). The tasks
and functions of the khalifah as environmental stewards can be seen in Surah Al-Bagarah
verse 30. Therefore, the concept of Khalifah is used as the basis for Muslims in preserving
the environment (Nilan, 2021).
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Both eco-theological principles and the Love-Based Curriculum place awareness of
the oneness of God (Tauhid) and the role of humans as khalifah as the moral and spiritual
foundation for protecting and managing the environment. Thus, ecological responsibility
is not only practical but also an act of worship and a religious obligation. In the Love-
Based Curriculum, empathy and compassion are two values that must be instilled in
students (Kementrian Agama Republik Indonesia, 2025). Empathy and compassion are
two fundamental characteristics that strongly support the implementation of the human
task as Khalifah fi al Ard in the principles of eco-theology. Empathy, the ability to
understand and feel the conditions and needs of other creatures, encourages humans to
realize the impact of environmental damage on the well-being of all living beings. This
awareness becomes a moral and spiritual motivation for humans to take concrete action
in maintaining ecosystem balance and restoring environmental damage.

Meanwhile, compassion guides humans to behave with care, protect, and nurture the
earth and all its contents sustainably. Through compassion, humans not only protect
natural resources from exploitation but also become role models and motivators for the
community to maintain environmental sustainability jointly (Tamam, 2021). Thus,
empathy and compassion strengthen the moral and spiritual dimensions in the
management of the earth, making the task of khalifah not merely an administrative
responsibility but also a form of worship and holistic human responsibility.

Third, the concept of Mizan (Balance). The Love-Based Curriculum places harmony as
one of the central values that must be instilled in the educational process, both in the
context of relationships between individuals and between humans and their surrounding
environment (Kementrian Agama Republik Indonesia, 2025). By cultivating love and
empathy, this curriculum encourages students to build an attitude of mutual respect and
maintain balance in social interactions, while also respecting the continuity of nature.
This approach not only strengthens the personal character of students but also prepares
them to play an active role in maintaining social and ecological harmony, which is the
foundation of sustainable life.

The value of harmony taught in the Love-Based Curriculum is highly aligned with the
principles of Islamic eco-theology, particularly the concept of Mizan, which means
balance. In the Quran, Surah Ar-Rahman verses 7-9 emphasize that Allah has created the
universe with perfect balance and commands humans not to disturb this balance. This
concept affirms that maintaining environmental balance is not only a moral obligation
but also a divine command that must be obeyed as a form of obedience to God (Testriono
etal.,, 2024). Therefore, education based on the values of love and harmony automatically
teaches the importance of maintaining Mizdn so that nature remains sustainable and
human life can proceed in balance.

Fourth, the concept of Amanah (Responsibility). In the Love-Based Curriculum, the
concept of hubbul biah or love for the environment becomes one of the central themes
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used as a reference in designing learning strategies. Instilling this value aims to build
students' awareness that caring for nature and the environment is part of the amanah
given by Allah SWT to humans. By instilling a sense of love and responsibility for the
environment, this curriculum invites students to understand that the relationship
between humans and nature is not merely the utilization of resources, but also the
obligation to maintain the balance and sustainability of the ecosystem for the sake of
shared survival (Kementrian Agama Republik Indonesia, 2025).

The value of amanah in eco-theology is very relevant to this hubbul biah (love of the
environment) theme because it affirms that humans are given the responsibility by Allah
to maintain the balance of nature. Humans are not permitted to damage or disturb the
ecosystem, but must act reasonably and responsibly in utilizing natural resources. This
principle aligns with Allah's words in Surah Al-Ahzab verse 72, which affirms that
humans have been entrusted as khalifah on earth. Therefore, education that integrates
the value of hubbul biah not only shapes a character of love for the environment but also
builds a moral and spiritual awareness that caring for nature is part of worship and a
sacred responsibility that must be carried out with full justice and caution (Gade, 2019).

Fifth, the concept of Rahmatan Lil Alamin. The principle of Rahmatan lil Alamin, which
means mercy for all of creation, is a fundamental value in Islamic eco-theology that is also
very much in line with the spirit of the Love-Based Curriculum. Both approaches
emphasize that Allah's love and mercy are not only directed towards humans but
encompass all living beings and the surrounding nature. Therefore, humans, as part of
God's creation, should emulate these attributes of mercy by protecting and caring for the
environment in its entirety. This principle invites students to see the environment as an
entity that must be protected and respected, not merely a resource that can be exploited
freely (Mappanyompa et al., 2023).

In the context of education, the principle of Rahmatan lil Alamin encourages the
implementation of values of love and care for the environment through various concrete
actions (Meraj, 2016). The Love-Based Curriculum integrates activities such as school
environment management, greening projects, and waste reduction as part of the learning
process. In addition, moral and spiritual reflection becomes an important part of fostering
the awareness that caring for nature is a concrete manifestation of universal love. Thus,
students not only learn in theory but are also invited to actively contribute to maintaining
environmental sustainability as a manifestation of the value of mercy taught by religion.

Education based on the Rahmatan lil Alamin principle is directed towards forming the
character of students who are not only aware of the importance of the environment but
also have an active and consistent responsibility in sustainable environmental
preservation, by viewing nature as a creature of God that must be protected, not
exploited, so that a good relationship is built between humans and nature. This principle
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is important so that the ecological awareness that grows is not temporary but is ingrained
in each individual (Muda, 2020). With this approach, the madrasah acts as an agent of
change that produces a generation that cares for the environment, is ethical, and is ready
to maintain the balance of the natural ecosystem.

This research demonstrates that the principles of Islamic eco-theology, such as tauhid,
khalifah fil ard, mizan, amanah, and rahmatan lil alamin, have a strong alignment with the
values in the Love-Based Curriculum initiated by the Ministry of Religious Affairs
(Kemenag RI). These principles affirm the role of humans as khalifah responsible for
maintaining the balance and sustainability of the environment as a trust from Allah SWT,
aligning with the themes of love for Allah and love for the environment in the curriculum.
This alignment not only provides a solid spiritual and moral foundation but also guides
the implementation of learning that integrates the values of love, empathy, and ecological
responsibility practically and sustainably in the madrasah environment.

The principles of eco-theology can thrive and develop in the madrasah environment
through the implementation of the Love-Based Curriculum by integrating the spiritual
and moral values contained in eco-theology into the daily learning process. This
curriculum instills awareness of love for Allah (hubbullah) as the primary source of
motivation to love and care for His creation, including the surrounding environment. By
emphasizing the role of humans as khalifah responsible for environmental preservation,
the madrasah shapes the character of students who not only understand ecological
concepts theoretically but also internalize the values of responsibility, empathy, and
harmony in social and environmental relationships. Through contextual learning
methods, such as greening projects, spiritual reflection, and school environment
management, the values of eco-theology become real and practically implemented, so
that the madrasah becomes not only a place of academic instruction but also an agent of
change that shapes an environmentally conscious and ethical generation in accordance
with religious teachings.

B. Cultivating Hubbul Biah Through the Love-Based Curriculum in The

Madrasah Enviroment
The Love-Based Curriculum emphasizes that its goal is to shape individuals who are

humanistic, nationalistic, naturalistic, and tolerant, with love as the primary foundation
of life. KBC stresses openness, honesty, dialogue, and interactions characterized by care
and support for mutual growth. This curriculum also teaches respect for differences,
social responsibility, and boundless love for others and nature as a form of worship. By
instilling love for the homeland and local wisdom, KBC encourages unity and positive
contributions to the nation (Kementrian Agama Republik Indonesia, 2025). This
relationship is highly relevant to the urgency of fostering environmental awareness in
madrasahs, as love for nature and fellow human beings forms a crucial foundation for
maintaining and caring for the environment sustainably.
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The Love-Based Curriculum can serve as a vehicle for madrasahs to cultivate
environmentally friendly awareness rooted in Islam within the educational environment,
and this begins with the habituation of conservation at the madrasah ibtidaiyyah
(elementary school) level. Research (Ayten & Hussain, 2017) shows that environmentally
friendly habits practiced by students in elementary school tend to continue into
adulthood. Education at the elementary school level is crucial because, during this period,
children are in the concrete operational cognitive development stage, enabling them to
understand and internalize norms and social behaviors effectively. Positive habits
instilled early on tend to be ingrained and persist into adulthood. Because children learn
through observation and imitation of their surroundings, these habits become part of
their cognitive and emotional structure, shaping long-term behavioral patterns (Puspita
& Harfiani, 2024). From a child psychology perspective, particularly Piaget's theory of
cognitive development, children at this age are in the concrete operational stage, which
allows them to understand cause-and-effect relationships and begin to internalize norms
and social rules (Piaget & Inhelder, 1973). Furthermore, according to Bandura's social
learning theory, children learn through observation and imitation of the behavior of
adults and their environment (Bandura, 1977). Therefore, positive habits related to
environmental friendliness practiced during elementary school are likely to become
ingrained and become a sustainable pattern of behavior into adulthood, as these habits
have become part of the child's cognitive and emotional structure, guiding their actions
and decisions in the future.

At the elementary school phase, teachers must be qudwah (role models) for students
in the madrasah environment. Because students at the elementary school level often
learn based on their observations of adult behavior. Students not only gain knowledge
based on what they learn in class, but they also learn by observing the behavior of adults.
Therefore, teachers need to be good role models for students while they are in the
madrasah. By using the method of example, both in and out of the classroom, teachers
indirectly teach them what should and should not be done (Rifgi & Suwendi_, 2025). This
argument aligns with the behaviorism theory put forward by Bandura (1977), that
humans learn by observing and imitating the behavior of others, especially figures they
consider to be models or examples. Through the process of observation, imitation, and
reinforcement, students tend to emulate the positive behaviors they see; in the context of
the madrasah, this means the teachers.

At the junior and senior high school levels, students begin to have the ability to think
independently, and the teacher's task is to develop that ability by involving students to
be more participatory learning. Because, at the age of 12 and above (the average age of
junior and senior high school students), children enter the formal operational cognitive
development stage according to Jean Piaget (1973), where they begin to be able to think
abstractly, logically, and systematically. At this stage, children's ability to solve problems
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and understand complex concepts is increasingly developed. Meanwhile, Lev Vygotsky's
theory emphasizes the importance of social interaction and support from others in the
child's learning process. Through the concept of the Zone of Proximal Development
(ZPD), Vygotsky explains that children learn most effectively when they receive
appropriate assistance from teachers, peers, or more experienced adults, thus being able
to reach a higher learning potential than if they learn independently (Vygotsky, 1980).
Therefore, learning for children aged 12 and over should be designed actively and
participatorily, which not only stimulates their formal thinking abilities but also utilizes
social interaction as a means to deepen their understanding and new skills optimally. This
argument is proven by research (Abitolkha et al., 2020; Budiman, 2023) that learning at
the junior and senior high school levels with the contextual teaching and learning (CTL)
model and active student learning methods (CBSA) is considered effective in increasing
students' independent and critical thinking skills. Actively involving students in the
learning process, accompanied by the teacher, will increase the benefits felt by the
students. With an environmentally friendly learning approach, junior and senior high
school students are more effective in understanding the material compared to simply
listening to theory. Direct participation in environmental education makes learning more
meaningful, so students realize that environmental preservation is an important need in
their lives. This awareness grows through direct experience gained during the learning
process regarding environmental preservation. This learning model is in line with the
humanistic learning theory put forward by Carl Ransom Rogers (1969), which
emphasizes student activity in learning. The material studied by students must be
relevant to their daily lives. By involving students in discussing material related to their
lives, students will feel the meaning of what they are learning. Then students will learn
independently because their learning motivation comes from within themselves.

By understanding what they are learning, both theoretically and through direct
experience, it is hoped that students will develop the ability to manage their emotions
and develop social attitudes towards others, both human and non-human. Daniel
Goleman argues that emotional intelligence, which is the ability to recognize, understand,
and manage one's own and others' emotions, is a key factor in a person's social and
academic success (Goleman, 2006). The Love-Based Curriculum integrates the
development of emotional intelligence by instilling the values of love, empathy, and
tolerance, which support the creation of healthy and harmonious interpersonal
relationships. By equipping students with the ability to manage emotions and build
positive relationships, KBC not only creates a conducive learning environment but also
shapes an emotionally mature character. This goal is very relevant in the context of
environmental preservation awareness because the development of emotional
intelligence helps students understand the importance of caring for and loving nature as
part of their social and spiritual responsibility.
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Many madrasahs in Indonesia have implemented the goals of the Love-Based
Curriculum integrated with Islamic eco-theology. However, administratively, it is not
based on this curriculum, because the Love-Based Curriculum was only published at the
beginning of 2025. MTsN 2 Pamekasan, for example, has implemented an
environmentally friendly program by holding clean Fridays, practicing a culture of caring
for the environment, one of which is by collaborating with the local public health center.
In addition to the theological factors that motivate them to live a healthy life and maintain
the beauty of the school environment, the awareness factor of students and teachers is
also an important factor in creating a healthy madrasah (Komalasari, 2022) and referring
to research (Ghifari, 2024) at Madrasah Ibtidaiyah Ma’arif NU Ujungpangkah Gresik,
which has implemented the concept of green education internally within the madrasah
with the processing of organic waste into compost, planting trees, and integrating
environmental-friendly values into science and PAI (Islamic Religious Education)
learning. This program has succeeded in instilling the values of moderation, tolerance,
and environmental care in students. The basis used by this madrasah is the Profile of
Rahmatan Lil Alamin Students (PPRA). Then, MTsN Gresik, which received an award as
an independent adiwiyata madrasah (eco-friendly school), has implemented
environmentally friendly education that is integrated into madrasah policies, intra-
curricular and extracurricular curricula, and all environmentally friendly activities
involve the participation of everyone, including students (Masruroh, 2020).

Based on the implementation of environmentally friendly education that has been
carried out in various madrasahs, these studies prove that environmentally friendly
practices based on eco-theological principles have long been carried out in the madrasah
environment before the publication of the Love-Based Curriculum, and each madrasah
has different policy bases. Therefore, there is no contradiction in its implementation, and
instead, they will synergize, especially the principles of eco-theology with Islamic
religious education materials that are rich in religious precepts (Rohman et al.,, 2024)

C. Developing Learning Strategies Based on Islamic Eco-theology in Madrasah
In the context of learning, teachers can integrate eco-theological principles into the

development of learning modules, focusing on the theme of hubbul biah or aligning with
the themes offered in the Love-Based Curriculum guide. The development of learning
modules encompasses approaches, learning models, and evaluation methods. Learning
should not be confined to the classroom but should also extend to extracurricular
activities, integrating eco-theological values into these experiences. The learning
strategies prepared by teachers can be adapted to the national curriculum, namely the
Merdeka Curriculum. In essence, the Love-Based Curriculum does not contradict the
Merdeka Curriculum; instead, they complement and support each other

Tabel 1. Aspect and Strategy Integrating Eco-theological Principles
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Strategy for Integrating Eco-
theological Principles

Notes

No Aspect
1. Module
Development

2. Learning
Approaches

3.  Learning Models

4, Evaluation

Incorporating the theme of hubbul
biah (love for the environment)
with content on the prohibition of
fasad  (corruption/destruction)
and ishraf (excess)

Reflective, multicultural,
collaborative, participatory,
humanistic, integrative, and

qudwah (exemplary behavior)
Project-Based Learning, Discovery
Learning, Inquiry  Learning,
Problem-Based Learning,
Cooperative Learning

Periodic evaluations to identify

Learning modules for figh (Islamic
jurisprudence), agidah (Islamic
creed), and akhlaq (Islamic ethics)
that instill awareness  of
protecting nature as a trust from
Allah.

Approaches that cultivate love,
empathy, and student character in
accordance with the objectives of
the Love-Based Curriculum.
Active learning models that
encourage student engagement
and direct experience in caring for
the environment.

Assessing the effectiveness of eco-

strengths and weaknesses theological integration and
implementing continuous
improvement.

5. Context of Integration  within learning, A holistic approach that involves
Implementation extracurricular activities, all aspects of students' lives in

religious activities, and the family instilling environmental values.
6.  Curriculum Complementing the Merdeka Ensuring the integration of eco-
Alignment Curriculum without contradiction theological values aligns
harmoniously =~ with  national

education policies
To implement environmentally friendly education in madrasahs, two approaches can

be employed, considering the greater allocation of class hours in madrasahs compared to
schools overseen by the Ministry of Basic and Secondary Education. These two
approaches, as explained by Ikhfan Haris dan Afdaliah (2016), are:

1. First, the integrative approach involves integrating environmental education into the
subjects listed in the national curriculum. This approach is especially pertinent given
the large number of subjects taught in madrasahs.

2. Second, the monolithic approach, which involves making environmental education a
separate subject, such as by providing a figh al biah (environmental jurisprudence)
course within the madrasah curriculum.

Instilling eco-theological principles through the Love-Based Curriculum in both
classroom and extracurricular settings can yield significant results, such as cultivating in
students a greater appreciation for their environment. However, its implementation in
madrasahs faces challenges, including limited facilities and infrastructure, a shortage of
qualified educators, and teacher resistance to curriculum changes perceived as
complicating the learning process. Therefore, practical training, guidance, and
socialization from stakeholders, particularly the Directorate of KKSK (Curriculum,
Assessment, and Student Affairs) for Madrasahs and Islamic Education, are crucial to
ensure that teachers understand and positively embrace the Love-Based Curriculum.
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Based on this research, several policies can be adopted by the Director General of
KKSK for Madrasahs and Islamic Education, as well as within the madrasahs themselves.
The Director General can develop practical guidelines for instilling eco-theological
principles integrated with the Love-Based Curriculum and conduct outreach to ensure
that madrasah staff, especially teachers, understand its benefits and implement the
curriculum with awareness, rather than simply as an administrative obligation. At the
madrasah level, principals and teachers need to cultivate a growth and green mindset
within themselves so that the eco-theological concepts promoted by the ministry can be
accepted and applied through learning guided by the Love-Based Curriculum. With the
support of stakeholders and the madrasahs, these institutions have the potential to
become a platform for shaping a generation with an eco-theological spirit.

IV. Conclusion
The research findings indicate a clear alignment between the objectives of the love-

based curriculum and the principles of Islamic ecotheology. The integration of Islamic
ecotheological principles, such as Tauhid, Khalifah, Amanah, Mizan, and Rahmatan lil
Alamin, into madrasah learning through the love-based curriculum is expected to foster
students' awareness of the importance of environmental preservation. Theoretically, this
study contributes to the understanding that Islamic ecotheological principles can align
and synergize with the objectives of the love-based curriculum implemented in
madrasah. Within the context of madrasah learning, which prioritizes Islamic values in
its daily practices, Islamic ecotheological principles are inherently integrated into the
educational system, considering that both originate from the Al-Qur'an and Sunnah.
Furthermore, the love-based curriculum also incorporates a theme relevant to
ecotheology, namely hubbulbiah.

The potential of the Love-Based Curriculum to produce Muslim generations who care
about environmental preservation is substantial. The Love-Based Curriculum, which is
oriented towards cultivating generations that are intellectually, socially, and emotionally
intelligent, is supported by various psychopedagogical theories, including Jean Piaget's
theory of cognitive development, Lev Vygotsky's sociocultural theory, Albert Bandura's
social learning theory, Carl Rogers' humanistic education theory, and Daniel Goleman's
theory of Emotional Intelligence. With these supporting theories, the objectives of the
Love-Based Curriculum are, theoretically, highly achievable.

Therefore, the development of learning strategies that integrate ecotheological
principles must consider several key aspects: the preparation of teaching modules, the
selection of student-centered learning approaches and models, and learning evaluation.
By considering these aspects, learning will be oriented towards the objectives of the love-
based curriculum without disregarding Islamic ecotheological principles. Thus, this
research affirms the strategic role of Islamic education in promoting environmental
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preservation and fostering a caring generation. The integration of ecotheological
principles into the love-based curriculum strongly supports madrasah in becoming
agents for raising public awareness about the importance of environmental preservation
and management, particularly in Indonesia.

This significant potential requires support from the authorized parties in madrasah
education, namely the Directorate General of Islamic Education, Ministry of Religious
Affairs of the Republic of Indonesia. Such support could involve the development of
implementation guidelines for environmentally friendly education integrated with the
love-based curriculum, as well as intensive socialization and workshops in madrasah.
This is crucial given the various existing obstacles, such as limited funding, the quality of
educators and educational staff, and inadequate facilities and infrastructure to support
environmentally friendly programs. Furthermore, resistance to new curricula is still
frequently observed among teachers, which is a consequence of curriculum changes that
often occur with leadership transitions.

This research provides a comprehensive understanding of the integration of Islamic
ecotheology into the love-based curriculum in madrasah education, along with relevant
learning models for its implementation. Nevertheless, this study is limited to the
theoretical realm, supported by various relevant previous studies, thus requiring
empirical evidence to ascertain its validity in practical settings. Therefore,
recommendations for future research focusing on the integration of Islamic ecotheology
into the love-based curriculum include developing its implementation model in
madrasah through field research to practically validate these findings. Additionally, there
is a need for the development of teaching modules in schools relevant to environmentally
friendly education based on the love-based curriculum, so that teachers have concrete
guidelines for implementation in madrasah learning.

Bibliography

Abadi, M., Permadi, 1., Mezhova’s, A., Prasetyo, R., & Simin, W. (2022). The Ecotheological
Movement Among the Muslim Youngers Generation in Indonesia: Case Studies Eco
Deen and Green Cadre of Muhammadiyah. Asian People Journal (APJ), 5(2), 179-
194. https://doi.org/10.37231/apj.2022.5.2.473

Abitolkha, A. M., Ismail, A. N,, & Hady, Y. (2020). The Interrelation of Curriculum
Development with Contextualization of Islamic Education Learning in Junior High
School. TARBIYA: Journal of Education in Muslim Society, 7(1), 48-66.
https://doi.org/10.15408/tjems.v7i1.13843

Ahmawati, F. D., Zainuri, A., & Arni, A. (2025). Perencanaan Pembelajaran Matematika
Kurikulum Berbasis Cinta pada SMK Kesehatan Athallah. Katalis Pendidikan: Jurnal
[Imu Pendidikan Dan Matematika, 2(4), 01-07.
https://doi.org/10.62383 /katalis.v2i4.2389

Alham, Zainuri, A, & Arni. (2025). Implementasi Administrasi Pendidikan Sekolah
Berlandaskan Kurikulum Berbasis Cinta. Sindoro: Cendikia Pendidikan, 17(12),

550 Ta’dibuna, Vol.14, No. 5, Oktober, 2025



Love-Based Curriculum: Fostering Islamic Eco-theology Education in Madrasah

251-260.

Anggi Suko Wati, Ahmad Zainuri, & Arni Arni. (2025). Pelaksanaan Pembelajaran Biologi
Kurikulum Berbasis Cinta pada SMK Kesehatan Athallah. PUSTAKA: Jurnal Bahasa
Dan Pendidikan, 5(4), 196-206. https://doi.org/10.56910/pustaka.v5i4.3403

Arham, R. (2025). Model Kurikulum Cinta di MIN 22: Ekoteologi, Moderasi, Nasionalisme.
Journal of Islamic Education Studies, 4(1), 89-96.
https://doi.org/10.58569/jies.v4i1.1331

Ayten, A., & Hussain, A. (2017). The Relationship between Religiosity, Environmental
Orientation and Environmental Behaviors: An Empirical Study with Turkish and
British Muslim Samples. Marmara Universitesi Ilahiyat Fakiiltesi Dergisi, 53(53),
27-44. https://doi.org/10.15370/maruifd.405066

Bandura, A. (1977). Social learning theory. Prentice Hall.

Basri, M. H. (2022). ‘Green Islam’ and ‘Green Pesantren’: An Ethnographic Study of
Pesantren Annuqayah, Madura Island, Indonesia [Disertasi]. Western Sydney
University.

Beyond the Dhamma: Cultivating More-Than-Human Sustain-abilities Through Buddhist
Stories in Thailand. (2025). In I. Ribd, Intersections of Religion, Education, and a
Sustainable =~ World (pp- 59-71). Springer ~ Nature Switzerland.
https://doi.org/10.1007/978-3-031-81809-7_5

Budiman, T. Y. H. (2023). Pengembangan Kurikulum Pendidikan Agama Islam pada
Madrasah Berbasis Riset Ympi Tanjung Balai Sumatera Utara. Jurnal Mudarrisuna:
Media Kajian Pendidikan Agama Islam, 13(3), 451.
https://doi.org/10.22373/jm.v13i3.22009

Cholil, S., & Parker, L. (2021). Environmental education and eco-theology: Insights from
Franciscan schools in Indonesia. Environmental Education Research, 27(12), 1759-
1782. https://doi.org/10.1080/13504622.2021.1968349

Djazuli, S. (2015). Konsep Islam Tentang Pelestarian Lingkungan Hidup. Jurnal Bimas
I[slam, 7(2).

Education for Living Well in a World Worth Living in. (2023). In S. Kemmis, Living Well in
a World Worth Living in for All (pp. 13-25). Springer Nature Singapore.
https://doi.org/10.1007/978-981-19-7985-9_2

Gade, A. M. (2019). Muslim Environmentalisms: Religious and Social Foundations.
Columbia University Press.

Ghifari, F. H. A. (2024). Green Education: Implementasi Profil Pelajar Rahmatan Lil Alamin
di Madrasah Ibtidaiyah Ma’arif NU Ujungpangkah Gresik. Jurnal Tarbiyatuna: Jurnal
Kajian Pendidikan, Pemikiran Dan Pengembangan Pendidikan Islam, 5(2), 1-15.
https://doi.org/10.30739/tarbiyatuna.v5i2.3434

Goleman, D. (2006). Emotional intelligence: Why It Can Matter More Than 1Q (Bantam
10th anniversary hardcover ed). Bantam Books.

Haddad, M. (2006). An Islamic Approach towards Environmental Education. Canadian
Journal of Environmental Education, 11(1).

Harahap, M. Y., Sakban Lubis, & Harahap, A. S. (2025). Implementation of Love Based
Curriculum in Character Development of Students In Modern Islamic Boarding
Schools. Al-Fikru: Jurnal [Imiabh, 19(1), 217-227.
https://doi.org/10.51672 /alfikru.v19i1.761

Ta’dibuna, Vol. 14, No.5, Oktober, 2025 551



Rifqi1* SaputraZ2

Haris, 1, & Afdaliah. (2016). Promoting the Greening Curriculum: A note on
theImplementation of Environmental Education in Indonesian School. International
Journal of Applied Environmental Sciences, 11(1), 309-323.

Jaya, G. P.,, Warsah, 1., & Istan, M. (2023). Kiat Penelitian Dengan Model Pendekatan Telaah
Kepustakaan. Tik Ilmeu: Jurnal Ilmu Perpustakaan Dan Informasi, 7(1), 117.
https://doi.org/10.29240/tik.v7i1.6494

Junaidah, Mahardika, N. P.,, & Ma'arif, M. A. (2025). Promoting Green Madrasa as
Environmental Education Program: How to Implement and Maintain It
Munaddhomah: Jurnal Manajemen Pendidikan Islam, 6(1), 39-54.
https://doi.org/10.31538/munaddhomah.v6i1.1572

Kementrian Agama Republik Indonesia. (2025). Panduan Implementasi Kurikulum
Berbasis Cinta di Madrasah.

Komalasari, A. (2022). Mewujudkan Madrasah Ramah Lingkungan melalui Gerakan
Madrasah Sehat (GEMES) Di MTsN 2 Pamekasan [Tesis]. IAIN Madura.

Kuswanto, W. (2025). Integrating the “Curriculum of Love” into English Language
Education. Jurnal Inovatif Manajemen Pendidikan Islam, 4(2), 99-110.
https://doi.org/10.38073/jimpi.v4i2.3250

Laili, M. I. (2024). Implementasi Kurikulum Berbasis Cinta (KBC) dalam Pembelajaran
Bahasa Arab di Madrasah. Al Yasini: Jurnal Keislaman, Sosial, Hukum Dan
Pendidikan, 9(2). https://doi.org/10.55102 /alyasini.v9i2.6835

Mangunjaya, F. M. (2007). Lingkungan Hidup dan Konservasi Alam dalam Perspektif
[slam. Jurnal Islamia, 3(2), 90-96.

Mangunjaya, F. M., Tobing, I. S. L., Binawan, A., Pua, E., & Nurbawa, M. (2015). Faiths from
the Archipelago: Action on the Environment and Climate Change. Worldviews:
Global Religions, Culture, and Ecology, 19(2). https://doi.org/10.1163/15685357-
01902003

Mappanyompa, M., Sahwan, S., Saprun, S., & Palahuddin, P. (2023). Eco-Theology Dalam
Persepektif  Al-Qur’an. Ibtida’iy:  Jurnal Prodi PGMI, 8(1), 33.
https://doi.org/10.31764/ibtidaiy.v8i1.14904

Masruroh, A. (2020). Madrasah Adiwiyata Sebagai Salah Satu Upaya Meningkatkan
Karakter Sadar Lingkungan (Perspektif figh Bi’ah). At-Tarbawi: Jurnal Kajian
Kependidikan Islam, 5(1). https://doi.org/10.22515 /attarbawi.v5i1.2133

Meraj, M. A. (2016). Islamic Approach to The Environment and the Role’s in the
Environment Protected. Jurnal [Imiah Peuradeun, 4(1), 1.
https://doi.org/10.26811/peuradeun.v4i1.81

Milla, A. N,, Deliana, Y., Syamsudin, T. S., Rachminawati, Iqlima, F. F., & Lyesmaya, D.
(2025). Islamic Green School: Pedoman Praktis Sekolah Ramah Lingkungan (1st
ed.). Lekkas.

Muda, Y. A. (2020). Ecotheology Menurut Seyyed Hossein Nasr dan Sallie McFague. Jurnal
Teologi, 09(01), 69-84. https://doi.org/10.24071/jt.v9i01.2040

Nilan, P. (2021). Muslim youth environmentalists in Indonesia. Journal of Youth Studies,
24(7),925-940. https://doi.org/10.1080/13676261.2020.1782864

Piaget, ]., & Inhelder, B. (1973). The psychology of the child (3rd pr.). Basic Books.

Puspita, A, & Harfiani, R. (2024). Penerapan Pembiasaan Positif Dalam Upaya
Meningkatkan Karakter Anak. Murhum : Jurnal Pendidikan Anak Usia Dini, 5(1), 25-
38. https://doi.org/10.37985/murhum.v5i1.425

552 Ta’dibuna, Vol.14, No. 5, Oktober, 2025



Love-Based Curriculum: Fostering Islamic Eco-theology Education in Madrasah

Religious Education for Sustainable Development in Schools: An Overview of the Topic
and Its Didactical Impulses in German-Speaking Countries. (2025). In H. Stockinger
& B. Ziegler, Intersections of Religion, Education, and a Sustainable World (pp. 139-
154). Springer Nature Switzerland. https://doi.org/10.1007/978-3-031-81809-
7_10

Religious Education in Tirkiye in Terms of Sustainable Environmental Education: An
Analysis of Religious Culture and Ethical Knowledge Curriculum and Textbooks.
(2025). In H. Meydan, R. Kaymakcan, & F. Karaahmetoglu, Intersections of Religion,
Education, and a Sustainable World (pp. 87-106). Springer Nature Switzerland.
https://doi.org/10.1007/978-3-031-81809-7_7

Rifqi, M. I, & Suwendi_, S. (2025). Synergizing Multiple Intelligences with Learning
Strategies in Islamic and Western Education Perspectives. Belajea: Jurnal
Pendidikan Islam, 10(1), 99-128. https://doi.org/10.29240/belajea.v10i1.11504

Rogers, C. R. (1969). Freedom to learn. Merrill.

Rosyada, D. (2020). Penelitian Kualitatif untuk [lmu Pendidikan. Kencana.

Suwendi. (2025). Sejarah dan Kebijakan Pendidikan Islam Indonesia. Rajawali Press.

Tamam, B. (2021). Ekoteologi dalam Tafsir Kontemporer [Disertasi]. Universitas Islam
Negeri Syarif Hidayatullah.

Tamrin, H. (2019). Eco-Islamic-Culture Pendekatan Sosiologi Lingkungan Dalam
Penyelamatan Lingkungan. Magnum Pustaka Utama.

Testriono, Ropi, L., Auliya, A. N. F., Ibmar, D., Billahi, S., & Rohayati, T. (2024). Gerakan
Green Islam di Indonesia: Aktor, Strategi, dan Jaringan. UIN Jakarta Press.

The Fertile Ground Between Sustainability and Religious Education. (2025). In S. Windsor
& 0. Franck, Intersections of Religion, Education, and a Sustainable World (pp. 1-8).
Springer Nature Switzerland. https://doi.org/10.1007/978-3-031-81809-7_1

Vygotsky, L. S. (1980). Mind in Society: Development of Higher Psychological Processes
(M. Cole, V. Jolm-Steiner, S. Scribner, & E. Souberman, Eds.). Harvard University
Press. https://doi.org/10.2307 /j.ctvjf9vz4

Yusuf, M. A. (2019). Menuju Pesantren Hijau. LPBI NU.

Ta’dibuna, Vol. 14, No.5, Oktober, 2025 553



