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Abstract

This study aims to examine how peer coaching and mentoring function as interrelated forms of
professional learning among peers that support teachers’ pedagogical development, and how these
practices can be interpreted within an Islamic educational framework of mutual assistance and
guidance. A qualitative case study was conducted at SMP Negeri 2 Srono, Banyuwangi, involving
purposively selected participants representing school leadership, a learning-community
coordinator, and a teacher participant. Data were generated through semi-structured in-depth
interviews, participant observation, and analysis of collegial reflection documents. The data were
analyzed inductively through coding, categorization, and thematic development, followed by an
interpretive analysis using the Islamic educational concepts of ta‘awun and tawasi. Three
interrelated findings emerged. First, Class Visits were perceived as a non-evaluative space that
reduced supervisory pressure and facilitated peer reflection, feedback, and professional assistance.
Second, cross-generational mentoring reflected reciprocal knowledge exchange in which practical
pedagogical experience and technology-related knowledge functioned as complementary
professional resources. Third, the internal learning community provided a collaborative space for
discussing curricular and instructional problems, sharing teaching practices, and developing
context-sensitive responses. These findings indicate that participants perceived peer-coaching and
mentoring as contributing to collegial professional learning rather than demonstrating causal
effectiveness or school-wide improvement in pedagogical competence. The study contributes to
Islamic education scholarship by conceptualizing these practices as ta‘awun-based collegial
professional learning, in which teacher development is understood as a relational and ethical process
of mutual assistance, reciprocal guidance, and shared professional responsibility.
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Abstrak

Penelitian ini bertujuan untuk pembinaan sesama rekan (peer-coaching) dan pendampingan
(mentoring) berfungsi sebagai bentuk-bentuk pembelajaran profesional sesama rekan yang
saling terkait dalam mendukung pengembangan pedagogis guru, serta bagaimana praktik-
praktik tersebut dapat ditafsirkan dalam kerangka pendidikan Islam yang mengedepankan saling
membantu dan bimbingan. Sebuah studi kasus kualitatif dilakukan di SMP Negeri 2 Srono,
Banyuwangi, yang melibatkan peserta yang dipilih secara purposif, mewakili pimpinan sekolah,
koordinator komunitas belajar, dan seorang guru peserta. Data diperoleh melalui wawancara
mendalam semi-terstruktur, observasi partisipatif, dan analisis dokumen refleksi sesama rekan.
Data dianalisis secara induktif melalui pengkodean, kategorisasi, dan pengembangan tematik,
diikuti dengan analisis interpretatif menggunakan konsep pendidikan Islam ta‘awun dan tawasi.
Tiga temuan yang saling terkait muncul. Pertama, Kunjungan Kelas dipersepsikan sebagai ruang
non-evaluatif yang mengurangi tekanan pengawasan dan memfasilitasi refleksi sesama, umpan
balik, serta bantuan profesional. Kedua, pendampingan lintas generasi mencerminkan
pertukaran pengetahuan timbal balik, di mana pengalaman pedagogis praktis dan pengetahuan
terkait teknologi berfungsi sebagai sumber daya profesional yang saling melengkapi. Ketiga,
komunitas belajar internal menyediakan ruang kolaboratif untuk mendiskusikan masalah
kurikulum dan pengajaran, berbagi praktik pengajaran, serta mengembangkan respons yang
sensitif terhadap konteks. Temuan-temuan ini menunjukkan bahwa para peserta memandang
pembinaan sesama guru dan bimbingan sebagai kontribusi terhadap pembelajaran profesional
kolegial, bukan sebagai bukti efektivitas kausal atau peningkatan kompetensi pedagogis di
seluruh sekolah. Penelitian ini berkontribusi pada kajian pendidikan Islam dengan
mengkonseptualisasikan praktik-praktik tersebut sebagai pembelajaran profesional kolegial
berbasis ta‘awun, di mana pengembangan guru dipahami sebagai proses relasional dan etis
berupa saling membantu, bimbingan timbal balik, serta tanggung jawab profesional bersama.
Kata kunci: Pembinaan Sesama; Pembimbingan; Pembelajaran Profesional Kolaboratif;
Kompetensi Pedagogis; Pendidikan Islam; Ta’wun

I.  Introduction
The phenomenon of professional isolation remains a dominant reality among

educators, where teachers tend to work independently in the classroom without
systematic dialogue with colleagues (Ferry & Westerlund, 2023; Chiu & Fleming, 2025).
The underlying reason for this situation is a conventional work culture that considers
teaching practice a private domain, so criticism or suggestions from colleagues are often
perceived as a threat to professional authority (Galdames-Calderon, 2023; Graells-Sans
et al., 2026). Without collaboration, educators tend to repeat the same pedagogical
mistakes over time due to a lack of external reflection. Therefore, a paradigm shift toward
collegial collaboration is needed to break down these isolation barriers and improve the
quality of learning through greater transparency.

The competency gap between senior and novice educators often creates obstacles to
standardizing instructional quality in educational institutions (Gore et al., 2024; Qin et
al,, 2026). This occurs because the knowledge transfer process does not occur organically
due to the lack of formal channels such as structured mentoring (Thomas, 2025; Perone
et al, 2025). This situation shows that young teachers often feel overwhelmed with
classroom management, while senior teachers possess practical wisdom that is not well
documented. Synergy through mentoring is a crucial bridge to ensure that the tacit
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knowledge possessed by experienced educators is evenly distributed to the next
generation, thereby maintaining consistent educational quality (Zamiri & Esmaeili, 2024;
Guo et al., 2026).

Academic supervision is often trapped in rigid administrative formalities. When the
coaching process is one-way, from the top down, the resulting atmosphere actually
triggers anxiety and defensiveness among educators (Desrianti & Asmendri, 2024; Liu et
al.,, 2025). Instead of receiving genuine pedagogical guidance, educators tend to feel
judged. The impact is clearly visible in daily school life: learning materials are often
prepared quickly just to avoid the obligation of paper assessments, and then teaching
patterns revert to old methods (Doyle, 2023; Corbin et al., 2026). To break this cycle,
peer-coaching and discussion approaches have proven far more impactful. By placing
teachers on an equal footing, space for honest reflection can be opened, allowing changes
in teaching quality to grow from professional awareness, rather than structural
pressures.

This condition aligns with Albert Bandura (1977) Social Learning Theory, which
explains that individuals acquire new knowledge, skills, and behaviors through
observation, interaction, modeling, and feedback from their social environment. In an
educational context, peer-coaching allows teachers to learn from the best practices of
their colleagues through shared observation and reflection, thus developing pedagogical
competence more effectively than coaching that is solely instructional and one-way
(Younis, 2024; Bradford et al, 2024). This theory asserts that a collaborative
environment built through peer relationships can increase teachers' self-efficacy, the
quality of teaching practice, and their willingness to make continuous improvements.

Dynamic curriculum changes often trigger hidden resistance among educators
accustomed to the comfort zone of old methods (Lomba-Portela et al., 2022; Baruno et
al., 2025). This reluctance to change usually arises because teachers feel left alone
without adequate technical or moral support when trying new things that risk making
mistakes (Johler et al., 2022; Kim et al., 2022; Adebisi & Ogunkola, 2023). Conditions in
schools show a striking difference: educators who actively discuss and share their
workload within a learning community tend to be much more open and adapt quickly to
new regulations (Chen, 2022; Sonnenberg & Rutledge, 2024). Conversely, those isolated
without colleagues to exchange ideas with are more easily frustrated. This collaborative
bond between teachers acts as a psychological safety net. When this sense of togetherness
exists, teachers no longer feel overly anxious about experimenting with technology and
modern learning strategies in the classroom (Henderson & Corry, 2021; Deng & Liu,
2025).

Professional development programs are often overlooked by teachers, seeing them as
nothing more than another administrative burden. This boredom arises because the
current mass training model tends to be uniform and feels distant from the real problems
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teachers face in their respective classrooms (Nwoko et al., 2024). Experience in schools

shows that teachers actually develop significantly when they are invited to discuss
teaching difficulties with colleagues through relaxed but focused clinical discussions. This
daily problem-solving approach has proven far more effective in improving the quality of
student learning than large-scale, quickly forgotten theoretical seminars (Smaldino,
Moser, Perez Velilla, & Werling, 2024). Teachers' teaching competencies will only thrive
if the learning environment is contextual, involves active participation, and integrates
naturally with daily school routines (Leach & Bradbury, 2024).

Various studies on modern education agree that improving teacher quality is most
effective when the learning process is integrated with daily school practice, one example
of which is through peer-coaching (Wachidah et al., 2024). This approach feels more
vibrant because it creates a space for equal discussion, enabling teachers to become more
confident and flexible in managing classroom dynamics. Much previous research also
shows that solid working relationships, based on mutual trust, and filled with
constructive discussion, have a direct impact on how teachers teach and evaluate
themselves (Singh & Loh, 2024). This close collaboration among fellow educators is not
merely a supplementary program or a cosmetic option. Collegial collaboration is key to
driving real and lasting change in teaching practices in schools (Meyer et al., 2023; Dunn
etal., 2025).

Existing scholarship has established peer-coaching, mentoring, and professional
learning communities as important mechanisms for teacher professional development.
Peer-coaching emphasizes horizontal learning through observation, feedback, and
reflection, whereas mentoring facilitates the transfer and reconstruction of professional
knowledge across different levels of experience (Zhuang & Liu, 2022; Tripon, 2025)
Studies have also demonstrated that collegial support and mentoring can strengthen
teachers’ adaptation, professional resilience, and capacity to respond to pedagogical
change. In parallel, scholarship in Islamic education has addressed continuing
professional development, school quality management, and educational management
grounded in Islamic values (Diab & Green, 2024; Rahmatullah, 2025; Nurhadi et al,,
2026). However, these two bodies of scholarship remain insufficiently connected.
Mainstream teacher-development studies largely conceptualize collegiality as an
organizational or pedagogical mechanism for improving professional competence, while
[slamic education scholarship has paid less attention to the micro-processes through
which teachers observe, assist, advise, reflect with, and learn from one another in
everyday professional practice. Consequently, the unresolved issue is not simply whether
peer-coaching and mentoring can be combined, but how such collegial practices can be
conceptualized within an Islamic educational framework that understands professional
learning as a relational, ethical, and collectively responsible process.

Accordingly, the novelty of this study does not reside in merely combining peer-
coaching and mentoring as two established professional-development strategies. Rather,
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itlies in reconceptualizing their interaction through an Islamic educational lens as a form
of ta‘awun-based collegial professional learning. In this framework, pedagogical
knowledge is not treated solely as an individual technical competence transferred from
an expert to a less experienced teacher, but as knowledge that is relationally constructed,
ethically shared, and collectively refined through mutual assistance and guidance. By
bringing the principles of ta‘awun and tawasi into dialogue with empirical practices of
peer observation, cross-generational mentoring, collaborative problem-solving, and
professional reflection, this study proposes a moral-pedagogical interpretation of teacher
professional development that extends beyond conventional organizational models of
collegial collaboration.

The urgency of this study lies in the need for a teacher professional development
framework that responds not only to rapidly changing pedagogical and technological
demands but also to the relational and ethical dimensions of educators’ professional
learning. In Islamic education, professional competence cannot be understood solely as
an individual capacity because educational responsibility is embedded within social
relationships, mutual assistance, and continuous guidance among members of the
educational community. Examining these dimensions is therefore important for
extending teacher professional development beyond technically oriented models toward
a framework that integrates pedagogical improvement with collective professional
responsibility. Accordingly, this study aims to examine how peer-coaching and mentoring
operate as interconnected forms of collegial professional learning in developing teachers’
pedagogical competence and to interpret how these practices can contribute to the
conceptualization of teacher professional development within an Islamic educational
framework of mutual assistance and guidance.

[I. Research Methods
This study employed a qualitative case study design to examine how peer-coaching

and mentoring were experienced and interpreted within the collegial professional
learning practices of SMP Negeri 2 Srono, Banyuwangi. The case study design was
selected because the research focused on understanding professional interactions,
meanings, and perceived pedagogical changes within a bounded school context rather
than measuring program effectiveness or establishing causal relationships (RobertK. Yin,
1984). The school constituted the bounded case, while peer-coaching practices, cross-
generational mentoring, learning-community interactions, and collegial reflection
formed the primary phenomena examined within the case. SMP Negeri 2 Srono was
selected because it had an active internal learning community and ongoing practices of
teacher collaboration that provided an empirical context for examining how collegial
professional learning developed in everyday school practice.
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Data were generated through three complementary techniques: semi-structured in-

depth interviews, participant observation, and document analysis. Interviews were used
to explore participants’ direct experiences and perceptions of peer observation,
mentoring, collegial interaction, pedagogical reflection, and perceived changes in their
professional practices. Observation was used to examine how teachers interacted within
learning-community activities and peer-based professional exchanges, particularly the
forms of assistance, feedback, discussion, and knowledge sharing that occurred among
educators. Document analysis focused on available records of teaching reflection and
collegial professional activities to identify evidence of pedagogical issues discussed, peer
feedback provided, and follow-up actions planned by teachers. The three data sources
were used complementarily rather than as independent evidence of effectiveness:
interviews captured participants’ interpretations, observations documented
interactional processes, and reflective documents provided contextual evidence of how
professional learning was recorded and followed up within the school. The following
table lists the research informants designed to gather comprehensive data on the synergy
of peer-coaching and mentoring at the location.
Table 1. Research Informants

No Informant Code Amount Selection Criteria / Reasons

1 Headmaster = HM 1 Person Provided the institutional and policy
perspective on teacher professional
development and collegial learning

practices.
2 Young YT 1 Person Provided a participant perspective on
Teacher experiencing peer observation,
collegial feedback, and professional
learning.
3 Head of the HLC 1 Person Provided direct information about the
Learning coordination and implementation of
Community collective.

Total 3 Person
Source: researcher processed data, 2026

Participants were selected purposively based on their direct involvement in or
knowledge of the professional learning practices examined in this case. The Headmaster
represented the institutional perspective, the Head of the Learning Community provided
information concerning the organization and facilitation of collegial professional
activities, and the Young Teacher provided a participant perspective on experiencing
peer observation and professional feedback. The small number of participants was
treated as a methodological boundary of the study rather than as a basis for representing
the wider teacher population. Accordingly, interview data were interpreted as situated
accounts of participants’ experiences within this particular school context. Claims
concerning pedagogical development were therefore derived from converging
participant accounts, observed professional interactions, and reflection documents, and
were not interpreted as evidence of school-wide causal effectiveness.

722 Ta'dibuna, Vol. 15, No. 4, Agustus, 2026



Peer-Coaching and Mentoring Synergy: Optimizing Educators' Pedagogical Competence through Collegial
Collaboration

Data analysis was conducted iteratively alongside data collection using the interactive
procedures of data condensation, data display, and conclusion drawing. In the first stage,
interview transcripts, observation notes, and reflection documents were read repeatedly
and coded to identify recurring meanings and interactional patterns related to peer
observation, professional assistance, mentoring, knowledge exchange, collaborative
problem-solving, reflection, and perceived pedagogical development. Codes with
conceptual similarities were then grouped into broader categories and compared across
data sources. Through this process, the analysis developed the major empirical themes
concerning peer-based classroom observation, cross-generational professional learning,
internal learning-community practices, and collegial reflection. Particular attention was
given to whether an interpretation was supported by more than one type of data rather
than relying exclusively on a single participant statement.(Miles, Huberman, & Saldana,
2014).

The analysis proceeded through a second interpretive stage in which the empirically
generated themes were examined through the Islamic educational concepts of ta‘awun
(mutual assistance) and tawasi (mutual guidance). These concepts were used as
sensitizing concepts rather than predetermined coding categories. This distinction was
important to avoid imposing an Islamic interpretation on the empirical material before
the participants’ experiences and observed practices had been identified inductively. The
Islamic educational framework was therefore used to interpret how particular patterns
of collegial interaction could be understood in terms of relational, ethical, and collectively
responsible professional learning, while the empirical description of the practices
remained grounded in interview, observation, and documentary data.

To enhance the credibility of the findings, source and method triangulation were
conducted by comparing participants’ accounts with observation notes and available
collegial-reflection documents. Triangulation was used to examine convergence,
complementarity, and possible differences across data sources rather than to establish
causal effectiveness. Interpretations were retained when they could be supported by
sufficiently consistent evidence across the available material or when the analysis clearly
identified the perspective from which a particular account originated. This procedure
strengthened the transparency of the analytical process while preserving the contextual
and interpretive nature of the qualitative case study (Cresswell & Fisher, 1998).

Given the bounded case design and the limited number of interview participants, the
findings were not intended to statistically represent all teachers at SMP Negeri 2 Srono
or to establish the effectiveness of peer-coaching and mentoring in a causal sense.
Instead, the study sought analytical depth by examining how selected participants
experienced these practices and how their accounts converged with observed
interactions and documentary evidence. Therefore, references to pedagogical
development in the findings denote perceived or contextually observed developments
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within the case and should not be interpreted as standardized measurements of change

in pedagogical competence.

[II. Resultand Discussion
A. Research Findings
The first-stage inductive analysis generated three interrelated empirical themes

concerning collegial professional learning within the case: (1) Class Visits as a non-
evaluative space for peer reflection and mutual support; (2) reciprocal knowledge
exchange in cross-generational mentoring; and (3) internal learning communities as
spaces for collaborative problem-solving. These themes were developed by comparing
interview accounts, observation-based descriptions, and available reflection documents.
To make the analytical process transparent, Table 2 presents examples of how raw
empirical material was condensed into initial codes, categories, themes, and findings. The
themes were subsequently interpreted through the Islamic educational concepts of
ta‘awun and tawasi, as described in the research method.
Table 2. [llustrative Analytical Trail from Empirical Data to Findings

NO Raw Empirical

. Initial Codes Catego Theme Findin
Evidence gory g
HLC described the Participants
locally named Horizontal .. described peer
. Class Visits as a .
Sambang Kelas observation; non- . observation as a
« e . Non-Evaluative .
(“Class Visits”) as reduced evaluative supportive
1 o . ,, Space for Peer
horizontal” and as awkwardness; peer Reflection  and rather than
replacing mutual interaction punitive
. . Mutual Support .
awkwardness with assistance professional
mutual support. interaction.
The
YT reported initial participating
. . young teacher
nervousness during observation . i
. . Class Visits as a perceived
classroom anxiety; peer psychological . :
: . Non-Evaluative  collegial
observation butlater advice; safety and .
2 . . . . Space for Peer observation as
perceived colleagues assistance with supportive . .
. “ Reflection and creating greater
as coming “not to classroom feedback
. R Mutual Support  openness to
find fault, but to difficulties
) feedback and
help. .
professional
assistance.
Documentary
. evidence
Reflection o
. indicated that
documentation .
. technology use; Reciprocal technology-
concerning .
continued Cross- Knowledge related
technology use by \ . . :
. mentoring; generational  Exchange in professional
3 senior teachers . i .
, . professional professional  Cross- learning was
included continued .
: : knowledge support Generational supported
mentoring with a :
: exchange Mentoring through
Leading Teacher as a :
lanned follow-u continued
P P collegial
mentoring.
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HM described the

internal learning
community as a The learning
space to discuss . community was
. sharing Internal .
curriculum . . : described as a
. . practices; joint ) Learning
implementation, . collaborative . space for
: material . Communities as :
4 share teaching professional collectively
. L development; : Spaces for . :
practices, jointly ; learning . discussing and
: collective Collaborative .
develop teaching ) . responding to
: problem-solving Problem-Solving . .
materials, and instructional
address problems.
instructional
problems.

1. Sambang Kelas as a Non- Evaluative Space for Peer Reflection and Mutual
Support

The first theme concerns participants’ experiences of Class Visits as a form of peer-
based classroom observation characterized by reduced evaluative pressure and mutual
professional support. The HLC described the practice as intentionally horizontal, while
the participating young teacher emphasized that colleagues entered the classroom to
provide assistance rather than to identify mistakes. Across these accounts, the recurring
codes of horizontal interaction, mutual assistance, reduced awkwardness, and supportive
feedback were grouped under the category of non-evaluative peer interaction. These data
suggest that, within the experiences represented in this case, Class Visits were perceived
less as formal supervision and more as a collegial space for discussing and responding to
immediate instructional difficulties.

These findings show that educators at the school, which received the Adiwiyata award
in 2018, have succeeded in changing the stigma of intimidating supervision into a more
relaxed and collegial tradition of "visiting the class." In this practice, fellow teachers visit
each other's classrooms not to assess, but rather to provide emotional and technical
support to address pedagogical challenges encountered directly (Hargreaves, 2001; Diab
& Green, 2024). The reason for this model's success is the strong emotional bond between
staff, which makes the feedback felt more genuine and received as a form of peer
assistance (Halsall, Daley, Hawke, Henderson, & Matheson, 2022). Evidence of this
conclusion is evident in the teachers increased courage to explore innovative learning
media after receiving reinforcement from colleagues conducting participatory
observations. The following statement from the Head of the Learning Community (HLC)
illustrates the successful transformation of work culture through a dialogical approach
that eliminates hierarchical barriers among educators at the school.

"We designed 'Sambang Kelas' to be horizontal. Teachers here are accustomed to
visiting each other. As a result, the culture of awkwardness has disappeared and
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been replaced by a culture of mutual support to improve teaching methods directly

in the field".

The HLC’s account indicates how the organizational meaning of classroom
observation was reframed within this particular professional interaction. Rather than
describing observation as an evaluative act conducted by a superior, the participant
emphasized horizontal participation and mutual support (Arar, Turan, Atmaca, & Kesim,
2026). This interpretation was reinforced by the YT’s account, who initially associated
classroom observation with nervousness but later described colleagues’ presence as
assistance in dealing with passive students. Taken together, the two accounts indicate a
perceived shift in the meaning of observation from being potentially judgmental toward
being experienced as a source of professional feedback and assistance (Asad & Malik,
2024).

“At first, I was nervous when other teachers entered the classroom. But with this
‘Sambang Kelas' program, it felt different. My colleagues came in not to find fault,
but to help me when I was struggling with passive students. Their input was more
like advice from a friend.”

The statement from the Young Teacher (YT) interprets the creation of a
psychologically safe space in peer-coaching practices. The reduction in tension
demonstrates that supportive collegial relationships can erode young teachers'
defensiveness toward classroom observation. This shifts the function of supervision from
mere administrative assessment to genuine pedagogical support, thus fostering openness
to naturally improving the quality of teaching (Mu’alimin, Muhith, & Hepni, 2026). From
a professional-learning perspective, this pattern is consistent with studies emphasizing
the importance of psychological safety and non-hierarchical feedback in collegial
learning. However, the present data do not establish that Sambang Kelas improved
pedagogical competence across all teachers; rather, they show that the participating
educators perceived the practice as facilitating greater openness to feedback and
pedagogical assistance. Through the Islamic educational lens employed in this study, this
reciprocal assistance can be interpreted as an expression of ta‘awun, while the exchange
of constructive pedagogical advice resonates with tawasi. Importantly, these concepts are
used here as interpretive categories rather than as claims that participants explicitly
labelled their practices in Islamic terminology.

2. Reciprocal Knowledge Exchange in Cross-generation Mentoring

The second theme concerns patterns of cross-generational professional support
identified in the available data. Rather than indicating a one-directional mentoring
relationship, the material suggests a reciprocal exchange in which experienced teachers
contributed practical pedagogical knowledge, while teachers with stronger digital
competencies provided assistance related to technology-supported instruction.
Reflection documentation, for example, recorded the use of online learning platforms by
senior teachers and identified continued mentoring with a Leading Teacher as a planned
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follow-up action. This documentary evidence supports the interpretation that cross-
generational professional interaction occurred within the case, although it does not
establish the extent of such practices across the entire teaching staff.

The research found that, in this school, which has 38 professional teachers, a cross-
generational mentoring pattern has been established which brings together senior
teachers and Leading Teachers in a mutually complementary professional relationship.
Senior teachers serve as mentors in classroom management, student character building,
professional ethics, and strategies for navigating various learning dynamics. Meanwhile,
Leading Teachers provide guidance on the use of digital technology, the development of
interactive learning media, and the implementation of learning innovations that meet the
demands of 21st-century education. This relationship creates a shared learning space
that enables the reciprocal exchange of knowledge.

These findings indicate that cross-generational mentoring plays a crucial role in
building educators' pedagogical resilience amidst increasingly dynamic educational
changes. Collaboration between senior teachers and Leading Teachers enables the
integration of mature pedagogical experience with technology-based learning
innovations (Stumbrienég, Jevsikova, & Kontvainé, 2024). This synergy not only enhances
teachers' professional skills but also creates a balance between preserving proven
educational values and the need to adapt to technological developments (Arnold et al,,
2025). Thus, schools have human resources better prepared to face current and future
learning challenges.

_____&=

- Figﬁre. 1 Outstanding Teachers Award

This The image shows the professional collaboration practices that take place as part
of the implementation of cross-generational mentoring. The interactions depicted in the
image depict a participatory and mutually supportive learning atmosphere, where
knowledge transfer occurs directly through discussions, demonstrations, and practice
using digital learning platforms. This documentation serves as evidence that teacher
competency development is implemented through a collaborative approach oriented
towards mutual capacity building.
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Research findings indicate that cross-generational mentoring contributes to building

educators' pedagogical resilience, particularly in facing technological changes and the
demands of modern learning. Senior teachers who previously experienced limitations in
utilizing technology are given the opportunity to learn gradually through intensive
guidance from both the Leading Teacher and teachers with greater digital expertise. The
ongoing mentoring process creates a safe and supportive learning environment, so
teachers do not feel pressured when having to learn new skills (Diab & Green, 2024). This
environment accelerates educators' adaptation to various learning innovations
developing in the school environment.

The analytical significance of this pattern lies in the direction of knowledge exchange.
Mentoring was not represented solely as the transmission of expertise from senior to
junior educators; instead, different forms of expertise appeared to circulate across
generational positions. Practical classroom experience and technological knowledge
constituted complementary professional resources. From an Islamic educational
perspective, this reciprocity can be interpreted through ta‘awun and tawasi because
professional knowledge is shared through mutual assistance and guidance rather than
through a strictly hierarchical conception of expertise. Nevertheless, the findings should
be understood as a context-specific pattern identified in the available material, not as
evidence that cross-generational mentoring reduced the digital competency gap or
increased pedagogical resilience among all teachers in the school (MuhammedZein &
Abdullateef, 2025).

3. Internal Learning Communities as Spaces for Collaborative Problem
Solving

The third theme concerns the internal learning community as a setting for
collaborative problem-solving. The Headmaster described the forum as a space where
teachers discussed the implementation of the Independent Curriculum, shared teaching
practices, jointly developed instructional materials, and exchanged possible solutions to
instructional difficulties. Initial codes concerning experience sharing, joint material
development, and collective problem-solving were grouped into the broader category of
collaborative professional learning. Available documentation concerning the
development of contextual teaching materials further provided contextual support for
this interpretation.

The strengthening of the learning community is motivated by the need for teachers to
understand and implement the Independent Curriculum more effectively. Dynamic
changes in education policy often raise various questions and challenges in daily learning
practices (Almufarreh & Arshad, 2023). Therefore, the school encourages teachers to
utilize the learning community forum as a means of collective problem-solving without
having to wait for formal direction from external parties. The discussions that occur allow
teachers to find more contextual solutions tailored to the students' circumstances and the
school's needs (Mahmud & Mohd Drus, 2023). Based on the results of interviews with the
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Principal, strengthening the internal learning community is the main strategy in
encouraging teacher collaboration and innovation in curriculum implementation in the
school environment.

“We are optimizing our internal learning community as a collaborative space for
teachers to discuss the implementation of the Independent Curriculum, share best
practices, and develop teaching materials together. Through peer-coaching and
mentoring synergies, teachers not only receive information but also learn from each
other and provide solutions to learning challenges. This community serves as an
incubator for innovation, encouraging the continuous improvement of pedagogical
competencies.”

The Headmaster’s account suggests that the learning community functioned as an
internal mechanism for organizing professional dialogue around immediate curricular
and instructional concerns. Rather than demonstrating that the forum had already
improved pedagogical competence across the school, the evidence indicates that it
provided an organizational space in which teachers could collectively discuss problems
and develop context-sensitive responses. This distinction is important because the
qualitative data support an interpretation of professional-learning processes, not a causal
evaluation of their outcomes.

Within the Islamic educational framework, collective problem-solving can be
interpreted as extending professional responsibility beyond the individual teacher. The
relevance of ta‘awun lies in the mutual contribution of knowledge and assistance, while
tawasi provides an interpretive lens for understanding professional advice as areciprocal
form of guidance. Thus, the significance of the learning community in this case lies not
merely in its organizational function but in the relational process through which
professional knowledge was shared and negotiated among educators (Zamiri & Esmaeili,
2024; Toikka & Tarnanen, 2024).

Table 3. Optimization of Learning Communities

Component Description of Findings

Main Problem Collective confusion in the independent implementation of
the Independent Curriculum.

Strategic Accelerate understanding of regulations without relying on

Objectives central instructions.

Empirical Formation of a contextual teaching module bank based on the

Evidence characteristics of Srono students.

Main Function As a Pedagogical Laboratory that is solution-oriented and
applicable.

Source: researcher processed data, 2026

The table provides an explanation of the strategic function of learning communities
as a driving force for innovation in facing changes in education policy. The available
evidence suggests that the community provided one mechanism through which
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participants addressed uncertainty surrounding curriculum implementation. Through its

role as a Pedagogical Laboratory, this community not only serves as a forum for
discussion but also produces concrete solutions in the form of a bank of teaching modules
relevant to the local context (Romanova & Zhou, 2025). As a result, educators are able to
accelerate their understanding of regulations in an applicable manner, thus maintaining
the quality of the learning process without having to rely entirely on central bureaucratic
instructions.

The synergy between peer coaching and mentoring is fundamentally aligned with the
deconstruction paradigm of Islamic education proposed by Al-Kilani, (1986) in his book
Al-Fikr al-Tarbawi al-Islami. Al-Kilani emphasized that educator competency
development cannot occur in professional isolation but must be supported by an
institutional ecosystem that upholds the values of collegial collaboration (ta'awun) and
mutual guidance (tawashawu). Through the integration of mentoring from senior
educators and peer-coaching between fellow educators, optimizing pedagogical
competence is transformed from merely an administrative demand into a collective
moral responsibility.

IV.  Conclusion
The This study examined how peer-coaching and mentoring operate as

interconnected forms of collegial professional learning in developing teachers’
pedagogical competence and how these practices can be interpreted within an Islamic
educational framework of mutual assistance and guidance. Within the bounded case of
SMP Negeri 2 Srono, the findings indicate three interrelated patterns. First, Class Visits
were perceived by participants as a non-evaluative space that reduced perceived
supervisory pressure and facilitated peer feedback and professional assistance. Second,
cross-generational mentoring reflected reciprocal knowledge exchange, in which
practical pedagogical experience and technology-related knowledge functioned as
complementary professional resources. Third, the internal learning community provided
an organizational space for teachers to discuss curricular and instructional problems,
share practices, and develop context-sensitive responses collaboratively. These findings
do not establish the causal effectiveness of peer-coaching and mentoring or demonstrate
school-wide improvement in pedagogical competence; rather, they show how the
participants represented in this case experienced these practices as contributing to their
collegial professional learning.

Interpreted through the Islamic educational concepts of ta‘awun and tawasi, the three
findings suggest that teacher professional development can be understood not only as
the acquisition of individual technical competence but also as a relational and ethical
process of mutual assistance, reciprocal guidance, and shared professional responsibility.
The contribution of this study therefore does not lie merely in combining peer-coaching
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and mentoring as established professional-development strategies, but in reframing their
interaction as a form of ta‘awun-based collegial professional learning. This
conceptualization contributes to addressing the gap between mainstream teacher-
development literature, which commonly emphasizes organizational and pedagogical
mechanisms, and Islamic education scholarship that requires greater attention to the
relational and ethical micro-processes through which educators learn from and support
one another in everyday professional practice.

The findings should nevertheless be interpreted within the methodological
boundaries of a qualitative study conducted in a single educational setting with a limited
number of participants. The study did not measure changes in pedagogical competence
through standardized indicators, nor was it designed to establish causal effects or
statistical generalization. Future research may examine the transferability of ta‘awun-
based collegial professional learning across different educational settings by involving a
broader range of teacher participants, multiple institutional contexts, and longitudinal or
mixed-method designs capable of examining how collegial professional learning relates
to changes in pedagogical practice over time.
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